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whithin this contex! the idea of developing a specific course for those researchers/teachers whtl need.English. to.read acarlemiõ unri non-ucacjemic texts came out as anESP course following ihe basic characteristics of the Braziliun Nátlãnaf ÉSÉ Éü*]which focuses chiefly on the readrng skill. Further oétaits on tt* p;j;;;'."n be foundin The Brirzili^n ESP p^1ect: An Eüluation (celani, À. et al, lggài."'---" 
-

Needs Analysis

Il]ut, considering the real tenriencies ancl needs of Rondônia I decided to outline andtlffer a course called EEP - English for Ecological Purposes, bearing in mind theUniversity tetichers who are mainl! concerned wniih tr',. É.biãg"^l f,;iã."

Of course all those considerations are just part of the work teachers shoui bear in mind
l::l::,9:::Ilplis an ESP course. Weian. iot just rely upon our feelings ánd insignts as"experlenced" teachers ande believe that by adoptingthis procedure tfr'e course is fated
to be a success for both teachers and studeíts.

A's Hutschinson &.^Wa!er,s (r:p7) point out we must identi$ what our students wanrs/nee«Js are and here we shoulcl cmphasize the importánce and relevance of a ,,Needs
Analysis".

It is not.alwttvs very .difficuit to establish what/when/who our students need at a firstsight as long as you hitve at least a iittle.experiencá'in teactring English-in ycur oücountry. F-requently enough, we tend to ask qüestions such as,

l. Wh<t are the learners?
2. Wh:rt do they nee«1 English for?
3' Who is going to teachihem? before starting a new course. And as a result of this wenot r:l,rely rely upon our own beliefs to speci§: what our learners rvhouid need ar want.It ts ltlstl truc, I believe, that if the Needs Anaiysis is not correctly carried out, it couldbe seen by h.tlr tc^chers and students as a waste of tirne

Therc. are .plenty of ways in which we can find
\2,uestlonniures, structurecl interviews, observations
lust sunre ol'tltenr.

Thc teucher's backg«lund experience, his/her common sense and his/her context willdetermine wliich instrument/s wil best produce the infoimation sÀe needs-

Teaching Situation

Before proposing a set of instruments to find out
going to list down some of the constraints I have
H/course.

1' Class size: 10 - 15 students which I believe is a good number of students to work with.
This number allows me to work wiih them in a individ"uiir"o *uy if théy
need.

out about our students needs.
as Mackay (1978) points out are

about my student's real needs I am
to deal with in Rondônia for a 60
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2. Subjects: teachers of the subject area I am concerned with. Although working in clif-
terent areal such as,geography, biology, chemestry, all of íhenr are õarrying
out research on Ecology.

3. Students'age: ranges from 30 - 40.

4. Sex: males and females

5. Background Knowledge
knowledge
expenence
ded as tãlse

f : highly motivated: : same
? : what I expect to

of the language: Portuguese sDeakcrs whith sotlle
of English. f asíume that-Írll of thenr had already h:rti
in le.arning - English before. Thereforc, they coulcl be
Degrnners.

basic
sonle

regar-

6. Motivation: I assume that all of them. are going to hc highly nrotivated since the cour-
se is not compulsory. In tàct, it wa§ sonrethiírg ihcy askecl nrc to clevelop.

7. Authentic Material: Perhaps, the most ditficult constraint I hirve to tirce is the lack of
materiSl in the tàrget Ianguage available in the University Library. But aii
am golng to work with in-house material instead of a téxtbook,- I will ask
my students to provide me with some texts which nrity be of particular in-
terest to them.
Thus, the teaching situation I am expecting to tace is the tillklwing:

for aguinst

find out with the Neecls Analysis

Based on the situation described above, there are still sonle points I woulcl like to ntuke
before I go on with this essay.

First, perhaps the.best way to.find out what my stuclents really need wi:r.rlci be to ask bo-
th students and their respe-ctive teachers whát they actually neectect/wantecl fr<tm the
course and then co_mpare the results in orcler to avôid cliscrêpancies between their be-
Iiefs as Mackay (1978) suggests.

I,n thil particular.context however, this triangulation will not be possible since my "stu-
dents" are actually the teachers of the subjecl area in lilcus, i.e. Écology.

Secondly, I am. aware that I could also finrl out about my students learning strategies
asking the teachers of English from my department eitheiby means «rf a qu"estionnãire
o{ py a.briglinterview orl the subject. Nevertheless, I am the only teachdr who works
within the ESP context. The otheri two work with liíerature ancl régular English course
(l-rtras) and I do. not know to what extent their specific teaching ãxperieníe might in-
tluence or even distort what I am trying to identify.'
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[-ast but not least, as I have already explained, some of the in-house material I am ex-
pecting to use is going to be based on their actual research in the area and maybe some
of the teachers will not feel confortable or confident enough to expose their piece of
work to their colleagues, mainly those who are not specializedyet.

If you take then, these three points into consideration you may be able to understand
why I have put them in the middle of the figure 1 (page 5). I do not know to what extent
they are going to be a problem or not for me.

Therefore, bearing in mind the specificity of my context in R.ondônia I propose three
distinct ways of analysing my students needs:

1. By means of a questionnaire;
2. By menas of a personal diary;
3. By means of a structured interview.

The questionnaire is going to be given before the course starts, maybe at the end of
September when I am planning to have an informal meetiSeptember when I am planning to have an informal meeting with rny students. Thus, tr

will be present in case they nee<i mey help to understand it. I have also decided to addwlil De presenr tn case tney neeo mey nelp to unoerstand lt. I have
some questions concerning my students' learning strategies to find out if they already
make use of thern while reading.

Alsti, all questions are going to be in Portuguese in order

Questionnnire

to prevent misunderstandings.

General Instruction: This questionnaire is part of the course you will be taking next
year. It will help your teacher to idenrJify what you really want and need to learnln our
EE,P course. TltereÍr)re, try to answer it as best as you can bearing in mind your own
expectations and experiences as far as English is concerned.

l. How often do yclu neecl tct recur to a text written in English in your academic life?
( )always ( )often ( )semetimes ( )rarely

2. Are there many materiais (articles, papers, etc.) published in English which you
would like to read but you do not because you do not know English? Explain:

3. If yes, where do you normally find them?

4. Do you believe that English could help you in your academic life? Explain:

5. In your opinion, how often should
thing written in English?
( )always ( )often (

your area oi study consult sorne-

( ) rarety

English:
) not able at all

a researcher in

) sometimes

6. How would you describe your own ability to read in
(_ )fluent ( )Imanage ( )poor (

7. Do you have to understand every word of a text in order to read it?
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8. what do you'normally do when you do not understand a specific word?

9. What do you expect to get from a text when you read it'l
Explain:

Do you agree or disagree with the following statements. Explain:

10. In order to understand a text, I have to read it as carefully and slowly as I can.

11. Reading an authentic (non-simplified) text is a «liÍficult tusk for me

12.The main objective of a text is to inform.

13. Grammar is the most important thing I have to learn in rtrcler to read a text well.

74.In Order to read a text well, I neeri to know how to pronouce the wrlrtls as best as I
can.

Questions 1 and 5 although apparently similar coulcl leacl us to a quite interesting result.
The first one aims at firüin§ õut whát my students actually neú whereas the seconcl
could indicate what"they^believe anyone iri their pxlsition wrxrld need. Confronting both
answers I.may conclude for instance, that-my students clo not nee<i to reaci in EngÍsh as
rnuch as they or even I myself think they do.'

As I am gqilg to be using in-house material, questions 2 and 3 coulcl help me in identif-
ying what king of texts my students need tc rêad ancl where I coulcl fincÍ them. This re-
sult may even modify m), earlier expectation towards lack of authentic material in the
area, identified in figure 1 page 5 as ã potencial problem to my EEp course.

Questions 9 and \2 are specially meant to find out if they share the common sense
view which says that the main and exclusive objective of a text is to inform. I this is true,
I may need-this information to set up the amount of Critical Rearling I should include in
rny course design.
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The other questions seek to identify- if the-y already make use of some learning.strate-
;i; *hit" riàOine and also if they Share the sams misapprehensions towards the rea-

ãú piãó*-. §ôfrà ti*e then, sjrent working on Con§cientização activities as Scott
(1986) suggests might be of valuable help.

Personal diary

Once a week, after each class throughout the course I will write down in form of notes
*vl*pr"rsions about my students d"evelopmelt in terms of their needs/wants. I reckon
iiiir piãr"Ouré could leai me to quite subjective results since is going to be based on
mv imoressions about their necessities but it can also offer me the. opportunity to inclu-
dé or ieinforce some components of the original course design which I believe irrele-
vant to them.

Structured Intewiew

A detailed analysis of the learners' "performance deficits" is best reliable when the
.o.rrr" is under"*ay as Carter (1991) §uggests. Therefore, a-s-tructured interview could
be a good instrument to assess ày stúdeiIs' needs in the middle of the course. The idea
of doTng it sometime during the óourse will give-both students and teacher the possibi-
lity to négotiate about the a-ims, organisation and content of the course.

This instrument is going to be based upon the answers of_3 (three) students which I be-
úéve óóuld well reúesãnt the aims of ihe whole groug (15 students). I am also thinking
ôf making use of a tupe-o"corder in order to get ãll infoimation theymay cqpg up with.
The folloiving questiôns are going to be useci-as a general gui.de but I may find out they
are not enou§frinile the intãrview is under way and may need to add some others too.

1. Are your goals being achieved in this course? WhyilVhy not?

Z.Haveyou changed your earlier concept of reading? How?

3. As far as you are concerned, which strategies do you find most useful and which do

you find less useful?

4. Is this course really helping you in your academic life?

5. How do you feel when your colleagues read your text?

6. Is there something else you would like to suggest to improve this course?

I have included question 5 in this interview to find out if they do not mind having their
project works, articles or researches being read, discussed and sometimes even critici-
ied by their colleagues. They mey-resent being exposed to this actiüty and as I am
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planning to use these materials quite a lot during the course this ntav be an interesting

question to be discussed'

There is a final point I would like to highlight befcre i conclude this paper. The most

important airl oi'a iangr:age course is to achieve r)it tlte orte hitttd whitt stttdents and

teachers tirink an,J actuãlly need anci wnnt, uncl on the otlier itund what the reality thev

have to work in determines they may neecl or wirÍlt. Tltus. an icleal Neecls Anal.vsis

should be il dynlmic ande progressive pÍocess rvhich bears in ntind chiet'ly the reltl ccln-

text of yogr silcle nts. it is iiie iole of the teacher to consider thcse points in hisiher at-

ten-lpt to heip hisi'her stuilents in overcoming possible obstitcle to their professitlrlill li-

ves.
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